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Chapter I: Student/Community Profile 
Historical Perspective 

In 1998, the Guo family (naturalized American citizens) founded Qingdao International School (QIS) as a 

private international school licensed by the Qingdao Education Bureau. Initially, the school encountered 

problems, which was compounded by a deep rift that erupted in 2001 within the Guo family over 

ownership and finances. In June 2002 the school appointed a new director. Upon arrival of the new 

director, the school made a request to WASC for a pre-authorization visit. 

In 2003 the schoolôs executive director arranged for a meeting in Beijing between a WASC 

representative, Tim Guo, the schoolôs executive director and a representative from the Qingdao Education 

Bureau. After that meeting WASC agreed to schedule a pre-authorization visit to determine if the school 

were qualified to begin the WASC self-study process. In fall 2003, a WASC pre-authorization committee 

made the initial visit and issued a favorable report. In April 2005, a WASC Visiting Committee accredited 

the school. QIS received an initial three-year term of accreditation in June 2005. From 2005 to 2008, the 

Guo family was unable to resolve its personal issues. These unresolved issues led to a big change for the 

school.  

The family crisis, continued to fester and the legal process was unable to yield a decisive resolution of the 

ownership issues. These family issues resulted in ongoing legal problems and it appeared at one point that 

the school would cease to exist. In 2008, a dramatic turn occurred when the mayor of Qingdao convened a 

meeting of top officials and took personal responsibility for stabilizing the school. After this meeting, the 

Guo familyôs ownership of the school was revoked and the decision was made to establish a government 

sponsored international school. 

In August 2008, the local provincial and city governments dissolved QIS and the schoolôs director 

became the new director of Qingdao No. 1 International School of Shandong Province (QISS). The QISS 

director requested that the provincial and local governments would not interfere in the operation of the 

QISS educational programs. The school formed a Special Task Force (STF) of parents to meet with a 

representative of the Qingdao Education Bureau to write an Articles of Association by which to regulate 

the governance and management of the school. All parties reached an agreement and the Chinese national 

government pledged to provide use of a newly constructed building on the campus of the No. 2 Middle 

School as the temporary residence of QISS. The government pledged to properly equip the temporary 

facility to all requested specifications. Furthermore the government pledged to begin the work on building 

a modern, purpose-built campus for the new school.  

QISS offered all QIS faculty the exact contractual terms they previously held. All but three of the thirty-

two teachers signed the new contracts. Also, all support staff signed new contracts. Shortly thereafter a 

group of eight parents, representing the major constituencies formed a STF and met regularly over the 

next several months to write an Articles of Association that was subsequently approved by the parent 

community and the local authorities. The governance team included a Board of Trustees (BOT), the 

schoolôs director and the Chinese Executive Director who had been appointed by the Qingdao Education 

Bureau to assist with government relations. This structure has worked very effectively over the last three 

years. As a consequence the school was able to rebuild its reputation with the local expatriates and the 

international school communities. 

In June 2008, a WASC Three-year Midterm Review Committee conducted the re-accreditation visit. 

QISS received an accreditation for another three-year term until June 2011.ò Also, WASC was 

instrumental in helping QISS secure stable conditions during fall 2008. Within days of the appointment as 

the QISS director, the director contacted WASC and apprised their representatives of the schoolôs new 

political situation.  
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WASC representatives promptly scheduled a ósubstantive changeô visit. WASC representatives came to 

Qingdao and met with the vice-mayor in charge of the development of the school, the director of the 

Qingdao Education Bureau, parents, teachers, students, support staff and other concerned stakeholders. 

The WASC committee report recommended that QIS accreditation status be transferred directly to QISS. 

The WASC Commission accepted the committeeôs recommendation. 

WASC representatives made special visits to the school in 2007 and 2009 to monitor its progress toward 

meeting the critical areas for follow-up. The 2008 three-year midterm review committee left five growth 

areas for the school. The 2009 visit reaffirmed those five growth areas and stated that the school made 

adequate progress on them as of the 2009 visit.  

The Qingdao Education Bureau is currently overseeing the school, while a transfer of ownership is 

finalized with the Chen Tou Group. The Chen Tou Group is a new company and was established to help 

prepare for the 2008 Olympics. During the Olympics, Qingdao hosted the sailing competitions. The 

Olympic Village and the sailing harbor were among the first projects built by Chen Tou. The company is 

primarily composed of state-owned enterprises dedicated to building infrastructure projects: bridges, 

highways, harbors, subways, resorts, apartment complexes, etc. Chen Tou also has an education division 

and operates several local schools as part this division. Chen Tou built QISS with its own funds 

(technically government funds) and will become the owners once the legal issues are resolved. QISS will 

be the companyôs first international school. 

During summer 2010, the school occupied its new campus. All classrooms and facilities were equipped 

with new furniture, Smart Boards, computers, and the instruments and supplies they needed. The schoolôs 

new owner, Chen Tou (QCCI), is the largest government owned investment-company in Qingdao. It built 

the new school as the first step toward the fulfillment of the cityôs vision to establish a premier, 

government sponsored international school as part of Qingdaoôs infrastructure. 

Chen Tou has the financial and political resources to enable the school to grow and prosper over the long-

term. QISS is currently a small school with approximately 200 students who have occupied a campus 

built for 2,000 students. As such, the school will share the campus with other separately managed entities 

that prepare bright and talented local high school students to attend universities abroad, primarily in 

England, Canada and the United States. 

QISS shares its new campus with four other schools that includes a group from Singapore that offers a 

PreK-K bilingual Mandarin/English program. QISS continues to provide its own separate program that is 

staffed by its own teachers and managed by its school administrators. Parents have a choice between 

enrolling their children in either program. In addition another group from England prepares approximately 

250 local students for the British ñAò Level exams for entrance into the premier British universities. Also, 

Chen Tou is interested in providing a Canadian program for local high school students who want to attend 

universities in Canada. What Chen Tou envisions is an educational park that meets the needs of both the 

expatriate community and those local students who want to gain admittance to the finest universities 

around the world. 

The school officially opened its doors on August 16, 2007 to students in grades preK-12. The schoolôs 

official registered name indicates the importance the Qingdao Municipal Government assigns to QISS 

and its vision to develop it into a premier, western-style international school that will enhance the cityôs 

overall investment climate.   

Qingdao is a picturesque coastal city situated on the southern tip of the Shandong Peninsula.  Nestled 

between mountains and the Yellow Sea, and is a well-known resort city and a favorite destination for both 

Chinese tourists and visitors from abroad.   
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Qingdao occupies an area of 10,645 square kilometers and boasts a population of more than 8.1 million 

residents.  The word Qingdao translates to "Green Island," and while it is not entirely surrounded by the 

ocean, it is an island of relaxed living bathed in fresh sea breezes where the rich and famous from around 

the world come to play.  

Students  

During the 2010-11 school year, demographically, Korean students represent the largest number of 

enrolled pupils accounting for approximately 54% of all students and 59% of students in grades 3-12. 

Grades Prek-2 are notably more diverse, with approximately 22% Korean students, 41% European, 19% 

North American students and 11% Chinese students. The makeup of the student demographics has been 

consistent (+/- 10% for major groups) over the past three years. The total number of students in grades 3-

12 has been fairly consistent over the past three years. The number of students in grades Prek-2 has 

decreased from 57 in 2007 to 27 for the 2010-11 school year. The Leadership Team determined that the 

decrease in enrollment was due to competition, tuition rates, lack of marketing, and/or companies 

reducing their support for early childhood programs. For this school year, the school has enrolled 

approximately 215 students from more than twenty nationalities. 

In June 2010, QISS graduated eleven students. Four applied to universities in the United States. Two 

students applied to Japanese colleges. One student applied to a Chinese university and four students 

applied to other universities. Further, all parents indicated, in the parent survey, that they anticipated their 

student would attend a college or university.  

Student duration at QISS reflects, for the current school year, 122 students have been enrolled less than 

two years. Fifty-seven students have attended the school between three and five years and fourteen 

students have matriculated for more than five years. 

QISS administration stated that the predominantly Korean student population often chooses to enroll in 

Korean universities. QISSô mission is to prepare its students to enroll in and graduate from accredited 

colleges and universities worldwide. The Visiting Committee expressed concerns that Korean students are 

not being adequately prepared to attend Korean universities with the current curriculum. The lack of 

historical information about students who have matriculated from QISS makes it difficult to ascertain 

success rates in relation to the schoolôs mission.   

Staff Information 

There are twenty-nine (29) teachers employed by the school for the 2010-2011 school year. Of the 

twenty-nine teachers, twenty-three (23) are foreign hires and six are Chinese. Twenty-six of the faculty 

earned certification (twenty foreign hires and six Chinese teachers). Fourteen of the foreign hired teachers 

have Masterôs degrees. The average years of teaching experience are 10.5 years for foreign hired teachers 

and 7.7 years for Chinese teachers. During the 2009-2010 school year, Chinese teachers taught Grades 

PreK-2 Music and Art.  The QISS administrative staff is composed of the director, upper school principal, 

and the lower school principal and vice principal. 

After the 2009-2010 school year, thirteen of twenty-three foreign hired teachers left the school for a 

variety of reasons including uncertainty caused by the change of ownership, one contract not being 

renewed, normal attrition, and as stated by the school administration, a reiteration of the clear and 

monitored expectations of all faculty.   

The Visiting Committee learned that board policy requires administration to ensure that all faculty 

employed by the school have teacher certification. Currently, only one teacher is not certified. This 

individual was employed by QISS prior to the implementation of this board policy. 
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Academic Achievement ï NRT Results 

The school uses the STAR Reading and Math tests as its norm-referenced assessment instruments. 

However, it is considering using another norm-referenced assessment. QISS is reviewing the Measures of 

Academic Progress (MAP) from the Northwest Evaluation Association. The school believes the MAP 

adaptive testing might provide more detailed information than the STAR adaptive testing. Essentially, the 

MAP helps teachers to better understand each studentôs academic level and assists teachers in reviewing 

each studentôs strengths and growth areas. The school is looking at testing studentsô skills in reading, 

mathematics and language at the middle and high school levels and reading and mathematics at the 

primary level. The school administration, at the time of the Visiting Committeeôs report, postponed the 

purchase of the MAP testing program due to time constraints and significant staff turnover. In discussion 

with the Leadership Team, the Visiting Committee learned that the school is planning on implementing 

the MAP testing program in September 2011. 

The school found that most students performed below grade level. This phenomena is a result of English 

being spoken throughout the school as a second language. Fewer than 4% of QISS students are native 

English speakers. The largest group of students in grades 1-5 is classified as ñintermediate low.ò The 

largest group of students in grades 6-12 is classified as ñintermediate.ò The number of students with 

Beginning proficiency decreased from 2008/2009 to 2009/2010. In all grade bands, greater than 50% of 

QISS students have intermediate, intermediate-low, or beginning-level English proficiency. The 

2009/2010 data, for this report, are from May 2010.   

School administration and faculty believe that a yearly high student turnover rate produces a high number 

of ESL students and the need for an effective new student orientation program. Also, the English 

language proficiency needs have remained high with a majority of the students in the beginning to 

intermediate level. Further, the school feels that there is a strong need to better prepare Korean students 

wishing to attend Korean universities. The school administers the STAR assessments to students at grades 

one through twelve. 

Student Performance Data ï Norm-referenced Assessment (All students ï grade level and 

cohort scores) 

NRT ï STAR Math Test Results 

 

Table A - STAR Math Scores by Quartile and Grade Band 

    

 
Conclusion ï Based on the numbers reflected in Table A above, a large number of students at all grade 

levels scored at or above the 50
th
 quartile in math. While the preponderance of QISS students is English 

Language Learners, math is a universal language and consequently this is reflected in the studentsô scores. 

Seventy-eight percent (78%) of the QISS students scored at or above the 50th quartile; while eight percent 

(8%) scored below the 25th quartile. Again, student scores from year-to-year are often skewed because of 

the small numbers and limited English proficient students.  
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NRT ï STAR Reading Test Results 

 

Table B - STAR Reader Scores by Quartile and Grade Band 
 

 
Conclusion ï As reflected in the numbers in Table B above, studentsô reading scores are overwhelmingly 

below the fiftieth percentile (50%). During the last two school years only seventeen percent (17%) of the 

middle and high school students were above the 50th percentile and seventy-nine percent (79%) of these 

students were below the 25th percentile on the STAR reading test. Again, the majority of the schoolôs 

enrolled students are English Language Learners. The school will need to seriously review second 

language programs to enhance its studentsô abilities to learn or acquire English more quickly. 

 

Table C - Reading Proficiencies According to Guided Reading Scores K-5 

 

Grade
Below grade

level

At or above

grade level

2008-2009 0 9

2009-2010 1 4

2008-2009 0 13

2009-2010 6 7

2008-2009 9 2

2009-2010 11 1

2008-2009 4 8

2009-2010 11 1

2008-2009 4 4

2009-2010 16 2

2008-2009 9 4

2009-2010 15 0

2

3

4

5

K

1

 
Conclusion - The school administers a Guided Reading assessment to all K-5 students. Table C reflects 

the numbers of students below, at or above grade level based on this reading assessment.  Based on the 

information provided on this Table, ninety-eight (98) students were at or above grade level on this Guided 

Reading assessment covering the periods from 2008 through 2011. There were 108 students below grade 

level during the same time period. Of the 206 students tested at K-5, forty-eight percent (48%) of the 

students were at or above grade level and fifty-two percent (52%) of the students were below grade level. 

However, reading data at specific grade levels covering the last three years, sixty-seven percent (67%) of 

the students in grades 2-5 were below grade level in reading proficiency. Eighty-seven percent (87%) of 

the K-1 students were at or above grade level during the past three years. 
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Cohort Reading Data (English-language-learning students tracked over three years) 

The school tracked nineteen (19) English Language Learners over a three-year period from 2008-2011, in 

cohorts, based on grade level spans. There were four cohort groups comprising three students at grades 1-

3, five students at grades 3-5, five students at grades 6-8 and 6 students at grades 10-12.   

The results of this three-year monitoring indicated that the three students at grades 1-3 remained 

approximately one year below grade-level but showed steady improvement in reading on two measures 

(STAR reading and Guided Reading). The grade 3-5 cohort showed steady improvement at a rate parallel 

to grade placement on two measures (STAR reading and Guided Reading) yet remained approximately 

one and a half years below grade level.  

The 6-8 cohorts of five students improved their STAR reading skills at a rate faster than grade placement. 

However, the five students remained three years below grade level, and according to the school, were 

closing the gap. The secondary cohort of six students improved at a rate parallel to grade placement but 

their cohort remained approximately six years below grade-level. The results of this assessment indicate 

that the school should begin looking at a revision of its ESL Program and the way in which it provides 

learning opportunities for its English Language Learners. ESL students may need to have intensive 

English classes. The school has reviewed this need and has begun considering the options available to the 

school.   

PSAT Results 

Table D - PSAT percentile scores for Grade 11 students 
 

 
 

All tenth and eleventh grade students take the PSAT. The school currently offers AP examinations. Also, 

the school opted not to continue its International Baccalaureate (IB) Diploma Program in favor of the AP 

Program. Table D above shows the percentile rankings of all eleventh grade students who took the PSAT. 

Results indicate that greater than seventy-seven percent (77%) of these students scored below the 50th 

percentile in Critical Reading and Writing in the last three school years. The school reports that the 

percentages for writing have remained fairly steady, within a three percent (3%) range, for the past three 

years while reading has been within a ten percent (10%) range. More than fifty -seven percent (57%) of 

grade 11 students scored above the 50th percentile in Math during the last three school years. There has 

been a steady improvement from 57% scoring above the 50th percentile from three years ago to 77% of 

the students in 2010. 

The Visiting Committee reviewed data from QISS. These data present the issues the school faces 

regarding its ESL Program. Specifically, these data indicate that fewer than four percent (4%) of QISS 

students are native English speakers.  The largest group of students in grades 1-5 is ñintermediate 

low,ò which means that these students may have some oral language proficiency. The students classified 

as ñintermediateò are the largest group at grades 6-12. These students are oral language proficient but 
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need more instruction in the areas of reading and writing. However, the school reports that the number of 

students with beginning proficiency decreased from the 2008-2009 school year to 2009-2010 school year. 

More than fifty percent of all QISS students, at all grade levels, have intermediate, intermediate-low, or 

beginning English language proficiency. These data are from May 2010. The administration and faculty 

should immediately address the issue of ESL training in terms of faculty teaching strategies due to the 

vast majority of English Language Learners.  

The school needs to discuss the employment of a qualified ESL coordinator especially at the high school 

level. Likewise, there needs to be continuous oversight of the learning opportunities for the schoolôs ESL 

students. A newcomer program should be considered as well as intensive English classes for newcomers 

and students who are limited English speakers. Also, the school needs to improve its English acquisition 

instruction for all grade levels, especially at the middle school, to aid in the smooth successful transition 

for the students to the Upper School. Further, the need for continued teacher professional development in 

ESL training for all staff.  

The Visiting Committee observed and learned that QISS uses the results from the STAR Reading and 

Math tests and other summative assessments to gauge the success of its academic program.  Teachers use 

daily assessments, in the form of observations, homework, quizzes, 6+1 writing traits assessments, Key 

Assignments, portfolios, and teacher-developed and publisher-developed examinations.  

Parental Involvement 

Parental presence is often found at the school.  Parents serve as tutors, chaperones, guest speakers and 

aides to the teachers.  Students appreciate and enjoy the presence of the adults on campus.  QISS has an 

outstanding parent-teacher group known as the Parent Advisory Council. The PAC is a school 

organization consisting of parents, teachers and administrators who work together to improve the 

educational experience of its students.  The PAC work is broad based, collaborative and supports efforts 

for soliciting new company openness and dialogue, opening the swimming pool for student use and 

improvements in the school cafeteria. Two parents are selected by the Parent Advisory Council (PAC) 

from nominees they receive from the parent community to serve on the schoolôs Board of Trustees.  

The Parent Advisory Council (PAC) works closely and supportively with the staff and it acts in 

conjunction with the faculty to encourage parents to take an active part in their child's school. The PAC 

organizes various fundraisers throughout the school year whose proceeds provide the school with 

additional resources. Occasionally, parent volunteers have conducted activities during the after school 

sessions. These have been well received and attended. Parents have refereed sporting events, coached or 

provided an activity, and are often at spectators at the school sporting events. Students, parents and staff 

work together to organize successful Open House activities, Winter Festivals and Spring Festival. The 

PAC meets regularly.  The regular meetings offer opportunities for parents to express ideas, offer 

suggestions and participate in school activities.  

Parent and Student Survey Data 

The school reported that it surveyed parents and students. Initially, upon the first review of the QISS self-

study, the Visiting Committee reviewed no tallied data for staff. Comments from parent surveys in May 

and June 2010 and from a January 2011 student survey are found below.  

Parent Survey 

The parent survey indicated the following comments: 

A June 2010 Survey Monkey of parents indicate that 95% of the parents agree that the school provides 
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courteous attention when they call.  Also, 90% of the parents receive courteous attention when they visit 

the school and 70% of the parents find the administration easily accessible to discuss matters. Likewise, 

63% of surveyed parents find their childôs educational needs are being adequately met. 

83% of the parents believe the statement that ñteachers at QISS really seem to care about the students.ò In 

addition, 75% of the parents believe that ñQISS promotes a positive, cooperative, multi-cultural 

atmosphere.ò Also, 100% of the parents surveyed indicated that they wanted their child to attend college.    

A Parent Satisfaction Survey in May 2010 indicated that 74% of the parents believe that QISS offers a 

high quality education, and over 75% believe that the work assigned by the teaching staff is engaging and 

interesting.  

Parent surveys also indicate that all parents want their children to go to college. Forty percent of the 

parents want their child to attend a U.S. college or university while 42% would like their child to attend a 

Korean university. Eighty-five percent of the parents agree that QISS is a safe place to learn. 

Thirty-four parents in the lower school agreed or strongly agreed that QISS offers a high-quality 

educational program (89%) and four parents disagreed or strongly disagreed (11%). Twenty-seven 

parents in the upper school agreed or strongly agreed that QISS offers a high-quality educational program 

(60%). Eighteen parents (40%) disagreed or strongly disagreed. In follow up, some parents shared with 

the Visiting Committee that this disagreement may be due to a lack of ESL support at the high school 

level affecting the pace of instruction and limiting the ability of teachers to differentiate instruction.   

The community perceives the administration to be courteous. However a significant number of 

respondents indicated that they are somewhat unsure of the roles of the Board and the Administration. 

This is evident in survey responses that administration is not perceived to be available and that their 

childôs educational needs are being met.  

Student Survey Comments 

Student survey tally information is limited in the schoolôs self-study. However, Student Interest Surveys 

are taken in the high school at the start of each semester to determine possible elective choices.   Also, 

QISS uses ñStudent Snapshotsò that are taken randomly to get a feel of the mood of the students and their 

perception of the effectiveness of the educational process. This may also take the form of ñWhat is Grade 

__ saying? ò   

A January, 2011 student survey taken in grades 6-12 indicated that 60% of the students found their work 

academically challenging most or all of the time and 70% found their classes engaging most or all of the 

time. 
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Chapter II: Progress Report  

¶ Briefly comment on the schoolôs major changes and follow-up process since the last self-study. 

The school enthusiastically undertook its Focus on Learning process. The schoolôs recommendations 

from the previous Special Visiting Committee (May 7-8, 2009) were integrated into the schoolôs annual 

plan. The school report lists actions that it sees as leading to the accomplishments of the critical areas left 

by the Spring 2009 Special Visiting Committee.  

In May 2009, the school revised its Expected Schoolwide Learning Results (ESLRs) to align them with 

the school mission statement, address student-learning needs, and incorporate the IBO learner attributes. 

The school implemented the revised ESLRs at the beginning of the current school year. However, at the 

beginning of the present school year, the school decided that it did not want to become an IB school and 

to not use the PYP, MYP, IB Diploma program or the IB Learner Profile. As a result, the school removed 

the IBO learner attributes from the its ESLRs. 

Following the adoption of school ESLRs, QISS administration, teachers, parents, and students have 

engaged in a conscientious implementation of its school-wide learner outcomes to confirm their relevance 

and applicability to present-day school families.  This process has included ESLR work at Faculty 

meetings, board of trusteesô meetings, stakeholder meeting(s), parent meetings, student surveys, and 

formal and informal discussions. 

The school performed much of the ESLR work and review during the 2008-2009 school year in 

anticipation of the schoolôs anticipated Spring 2011 WASC visit. The school reported that some 

stakeholders participated in the formation of its revised student learner outcomes.   

¶ Discuss how the school through its action plan has accomplished each of the critical areas for 

follow-up, including the impact on student learning. 

The school addressed all of the recommendations adequately after the April 2008 three-year midterm 

review and the May 2009 special WASC visits. The action plan addressed the five recommendations and 

work continues on each of them. Impediments to full implementation of each of the five Midterm Visiting 

Committee recommendations are dependent on the available resources. However, the school has given 

attention and thought to the accomplishment of each recommendation. 

The five recommendations dealt with: 1) Developing the student/community profile that includes 

demographic, achievement, and perception data and has noted findings and overall interpretations. This 

profile should be used in discussion with all stakeholders as they review and refine the expected school 

identified student learning needs, and the 21st century challenges the students will face; 2) Developing a 

means to ensure that the program complements the redefined student learning goals and their common 

understanding by all stakeholders so these learning goals are regularly assessed throughout the program; 

3) Updating the schoolwide action plan in order to have a road map for the next three years; 4); Working 

closely with the Bureau of Education to finalize the articles of Association and the role of the BOT; and, 

5) Restructuring and redefining the leadership team and the roles of the curriculum leaders to ensure a 

cohesive school-wide development and ongoing school improvement. 

Curriculum 

Recommendation #1: Further develop the student/community profile that includes demographic, 

achievement, and perception data and has noted findings and overall interpretations. This profile should 
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be used in discussion with all stakeholders as they review and refine the expected school identified 

student learning needs, and the 21st century challenges the students will face.   

A comprehensive annual community profile has been developed which includes pertinent demographic 

and achievement data over three years. Perception data are included. All relevant data are now 

systematically saved and archived in an online student information system then exported to the school 

profile report to show annual changes. The ESLRs were revised in May 2009 to align with the school 

mission statement, and address student learning needs. The newly revised ESLRs have been implemented 

this year. At the beginning of the current school year, QISS administration and faculty decided that it did 

not want to become an IB school and to not use the PYP, MYP, IB Diploma program or the IB Learner 

Profile. Consequently, the IBO information was deleted from the schoolôs student learning outcomes. 

Recommendation #2: Develop a means to ensure that the program complements the redefined student 

learning goals and their common understanding by all stakeholders so these learning goals are regularly 

assessed throughout the program. A clear mission-focused approach has been developed over the past 

two years to ensure that ESLRs are assessed through meaningful Key Assignments (performance 

assessments) and are deliberately incorporated into the instructional planning process. Students also 

reflect on their own achievement of the ESLRs as they archive their assignments in portfolios. The school 

recently developed an ESLR assessment sheet that is used by the teachers. 

Organization 

Recommendation #3: Update the schoolwide action plan in order to have a road map for the next three 

years. - The school-wide action plan has been annually updated and revised. The two main sections are 

now Curriculum and Organization. The curriculum portion of the plan articulates work to be done in each 

department and includes action items on the ESLRs and meeting the needs of English Language Learners. 

Recommendation #4: Work closely with the Bureau of Education to finalize the articles of Association 

and the role of the BOT. Articles of Association for a provisional governing authority was proposed in 

2007 by a Special Task Force of parents, Jeff Fischmann, the Executive Director, Li Shiliang of the 

Qingdao Education Bureau and its appointed representative to QISS. The Articles of Association took 

approximately fourteen months to develop after many drafts and revisions. The Articles of Association 

were approved on October 03, 2008 with the acceptance of the Qingdao Education Bureau. These articles 

created a Board of Trustees (BOT) that functioned smoothly until June 2010 when the management of the 

school was changed. In November 2010, Cheng Tou officially approved the previous Articles of 

Association with some modification to reflect new realities in regards to the schoolôs ownership. The 

current BOT focuses on improving the funding, management and oversight of the educational program. 

Recommendation #5: Restructure and redefine the leadership team and the roles of the curriculum 

leaders to ensure a cohesive school-wide development and ongoing school improvement. The core 

administrative team is comprised of the Director, two principals and one vice principal. For special 

projects and school-improvement initiatives, task force groups are formed as needed to generate ideas, 

provide input, and analyze student-learning results and curriculum effectiveness. A committee structure 

and leadership team, with representation from all stakeholders and following the Focus on Learning 

model, formed to complete the self-study. The role of the principals has been revised to focus on coaching 

teachers to successfully implement the mission and help students achieve the ESLRs. 
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Chapter III: Self -Study Process  

The school used the self-study process to foster schoolwide collaboration and to refocus energy and 

resources on a common purpose: ñWhat students are doing and what students are learning?ò QISS 

accomplished each key outcome in the Focus on Learning self-study report because of its planning and 

preparation for the arrival of the Visiting Committee. The Visiting Committee believes that the schoolôs 

self-study was conducted with the intention of presenting an accurate reflection of the schoolôs program 

for students.  

Development of ESLRs - A copy of the School Wide Learning Outcomes (ESLRs) is found at 

Attachment A. 

The school developed its revised Expected Schoolwide Learning Results (ESLRs) in May 2009. This 

revision was done to align them with the school mission statement, address student-learning needs. The 

school implemented the revised ESLRs at the beginning of the current school year. However, at the 

beginning of the present school year, the school decided that it did not want to become an IB school and 

to not use the PYP, MYP, IB Diploma program or the IB Learner Profile. As a result, the school removed 

the IBO learner attributes from the its ESLRs. QISS administration, teachers, parents, and students 

continue to engage in a continual review, analysis, and study of schoolwide learner outcomes to confirm 

their relevance and applicability to present-day school families.  

QISS has a clear mission-focused approach that has been developed over the past two years in 

anticipation of the schoolôs Spring 2011 accreditation visit and to ensure that ESLRs are assessed through 

meaningful Key Assignments (performance assessments). These ESLRs are deliberately incorporated into 

the instructional planning process. Students also reflect on their own achievement of the ESLRs as they 

archive their assignments in portfolios. A student ESLR assessment sheet was recently developed to be 

used by the teachers. The ESLRs are found at Attachment A.  

The involvement and collaboration of school community members in the self-study 

There was involvement and collaboration of some stakeholders in the self-study process. There was 

inclusion of school community members involved with learning activities. The leadership team and 

teachers provided direction and guidance to the self-study process. The schoolôs leadership team and 

faculty did much of the organizational work, while other school community members were primarily 

involved in review and feedback. The program for students as reported in the self-study appears to create 

a challenging environment that encourages students to excel academically and nurture beliefs that help 

them relate to self and others. Nevertheless, the number of English as a Second Language learners poses 

some continued planning and delivery challenges for the school. 

The clarification of the school's purpose and the ESLRs 

In completing the self-study process, the school stakeholders better comprehended the impact of its 

programs and services on students. Development of the schoolôs revised ESLRs was specifically 

undertaken in conjunction with the Focus on Learning process. The process used by the school ensured 

that stakeholder groups including administration and faculty had the opportunity to participate in 

developing these expectations while other school community members provided feedback and support. 

Further, the schoolôs efforts to meet the criteria in looking at the relationship between these guiding 

ESLRs and the specific expectations of instruction in each discipline and the services provided by each of 

the schoolôs programs appears to have been explored.  



WASC Visiting Committee Report 

13 

 

 

Likewise, the leadership has communicated the importance of developing ESLRs that are measurable in 

relation to the Focus on Learning Process; the schoolôs expected learning results have become integral to 

the schoolôs improvement efforts. The result of this effort is an ongoing annual review and a refinement, 

when necessary, of its ESLRs. In this way, this review ensures that the ESLRs continue to represent the 

view of the schoolôs stakeholders. 

The assessment of the actual student program and its impact on student learning with respect to the 

criteria and the ESLRs 

The schoolôs action plan covers a two-year period from 2011 to 2013. The assessment of the school 

program and its impact on student learning has assisted QISS in developing an action plan that will 

address needed areas of change. Student learning is a major segment of the action plan. The school 

provides a good educational foundation, aligning curriculum based on its academic content standards, 

ESLRs, and WASC criteria. The schoolôs proposed action plan is based on and encompasses the five 

WASC criteria and contains two major areas of emphasis with growth targets contained within each 

major area. The major areas of emphasis are:  

1. A strategic plan is needed as a roadmap for sustainable long-term growth. 

 

2. Develop a guaranteed, viable, and coherent curriculum, which ensures that all students 

demonstrate progress toward achieving the academic standards and ESLRs. 

 

The school administration, faculty and other stakeholders developed sections for the schoolwide action 

plan as they considered the growth areas and identified themes. School community groups identified 

specific actions that will be taken within the school to ensure accomplishment of the schoolwide action 

plan sections. The accountability system for monitoring the accomplishment of the action plan appears to 

be adequate. The leadership team will provide the administrative oversight to ensure that the sections of 

the action plan are completed based on the time frames contained within the action plan. 



WASC Visiting Committee Report 

14 

 

 

Chapter IV: Quality of the Schoolôs Program 
 

CATEGORY A. ORGANIZATION FOR STUDENT LEARNING  

A1. School Purpose Criterion 
Guide Questions: To what extent: 

¶ has the school established a clear statement of purpose that reflect the beliefs and philosophy of the institution? 

¶ is the purpose defined further by adopted expected schoolwide learning results that form the basis of the educational 

program for every student? 
 

The schoolwide theme of Qingdao No. 1 International School Shandong (QISS) is to ñDevelop a Mindful 

Heart.ò The mission is ñto provide a challenging academic program that develops the core character traits 

of Vitality, Courage, Sensitivity, Intelligence, and Compassion. We prepare our students, not only to 

pursue further university level education internationally, but to become truly international citizens, ready 

to take on global issues and help create a more sustainable future for the world.ò    

The Mission is consistent with the schoolôs purpose to provide a challenging academic program that 

develops the core character traits of vitality, courage, sensitivity, intelligence and compassion. The 

mission and purpose are accomplished by having all students participate in a sequential, standards-based 

curriculum and by linking learning to the Expected Schoolwide Learning Results (ESLRs). The Board of 

Trustees comprised of parents, a representative of the Cheng Tou Company and the Director, annually 

reviews the mission statement.  

Over the last nine years the schoolôs purpose statement has evolved to reflect input of the stakeholders. 

All parent respondents to a school survey indicated a strong desire for their child(ren) to attend college or 

university in Korea, United States and other countries respectively. Incorporated in the ESLRs is the 

belief of stakeholders that students need to be ñintelligent to make sound judgments and sensitive to look 

at things through multiple perspectives.ò  

Since the development of the current ESLRs, teachers actively embed them into unit plans, extra-

curricular activities, and student goal-setting and student retreats. There are efforts to communicate and 

review the meaning and significance of the Mission and ESLRs with parents, students and the School 

Board through a variety of means including publications, posters throughout the school, translations into 

Korean and distribution to all parents. In addition, they are included in key assignments and some report 

cards. The school has indicated that with the latter they need to be more consistent to ensure it is 

publicized to the whole community. Furthermore, the school believes that the next ESLR review and 

revision should more directly reflect the high number of non-English speaking students. 

A2. Governance Criterion 
 

Guide Questions: To what extent: 

¶ does the governing authority adopt policies, which are consistent with the school purpose and support the achievement 

of the expected schoolwide learning results for the school? 

¶ does the governing authority delegate implementation of these policies to the professional staff? 

¶ does the governing authority monitor results? 

 

The relationship between the Director, the BOT, and the Cheng Tou group has been clearly defined by 

Board Policy #4000 and #4020. Although the roles and responsibilities of each of these positions has been 
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determined by these board policies, clear chains of command and decision-making flow charts need to be 

developed for clarity of purpose and communication between all of the stakeholders involved.  

As the school structure of governance is new, they are progressively working towards a deeper 

understanding of the complex relationship between, government oversight, school ownership and parent 

involvement in governance. The current ESLRs were established before this new structure of the Board. 

Therefore, no current Board member has had direct involvement in the development of the ESLRs. 

However, each Board member has been educated on what the ESLRs are. 

Cheng Tou has provided a commitment to delegate the authority to implement policies to the professional 

staff. The schoolôs administration shared that over the course of the year the school and Cheng Tou are 

developing better understandings in managing the scheduling and use of facilities. Examples of these 

include the use of the gymnasium and swimming pool. The school has begun the process of training 

Board members informally. The Board Chair accompanied the Director on a teacher recruitment trip and 

on a visit to the WASC central office to learn about the Focus on Learning and recruitment processes.  

The community perceives the administration to be courteous. A significant number of respondents 

indicated that they are somewhat unsure of the roles of the Board and the Administration. This is evident 

in survey responses that administration is not perceived to be available though their childôs educational 

needs are being met. In follow up with parents, they shared that administration was always available to 

listen but often nothing happened as a result of their initial discussion. Parents perceived that this was due 

to the lack of clarity in the decision-making authority of those on the administrative team.  

The Board does not currently have established processes to evaluate the progress of school development. 

The Board evaluates the Director informally on an annual basis.  

A3. School Leadership Criterion 
 

Guide Questions: To what extent: 
¶ does the school leadership make decisions to facilitate actions that focus the energies of the school on student 

achievement of the expected schoolwide learning results? 

¶ does the school leadership empower the staff? 

¶ does the school leadership encourage commitment, participation and shared accountability for student learning? 

 

The school updates its faculty handbook annually. It is a detailed document in need of updating. The 

school and the Visiting Committee concurs that more detail regarding the decision-making process and 

operational practices need to be included in the handbook. The school will begin the task of updating this 

portion of the handbook during summer 2011. The school needs to review and update its personnel job 

descriptions. The school stated that its job descriptions were too general, all encompassing and not 

specific. Administrative policies are present but need to be communicated better especially to the newer 

faculty. 

QISS has several methods of communicating internally. These methods include Monday morning faculty 

meetings, and weekly Wednesday divisional meetings. Other internal communication systems feature 

physical mailboxes that are used for memos, conflict a resolution matrix between students, conflict 

resolution procedures between teachers and parents, and conflict resolution procedures between teachers. 

The teaching staff communicates using Yahoo, Hotmail, Messenger, Squirrel, and Mozilla. These 

independent systems pose communication difficult ies for school personnel to check each one on a regular 

basis. Further, the schoolôs email system is the official school email yet it has limited functions. QISS is 

presently considering a more effective internal email system.  

The schoolôs leadership employs procedures that allow all staff to share in the operation of the school. 
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These procedures focus on school improvement, especially the teaching and learning processes that 

support student learning. The Visiting Committee learned from staff members that they have flexibility in 

dealing with support for student learning. The school utilizes methods that include staff having 

responsibility for the determination of students going to study skills classes, appointing a staff member as 

the AP Coordinator during the present school year, teachers planning and participating in the upper school 

end-of- year China trips, teachers modifying curriculum to better suit the needs of their students, and an 

after school math lab created by the Math Department for students having questions or difficulties.  

QISS administrators discuss the merits of how successful the schoolôs students are learning. These 

discussions are found in weekly administrative team meetings that emphasize what administrators and 

faculty can be do to ensure ongoing school improvement with a focus on student learning. Another 

important area that addresses school improvement and student learning includes the administrative 

ñwalkaboutsò whereby the principals and vice principal ask students how they are doing and what did 

they learn today. This interaction by the administration with the students enhances communication.  

Also, QISS administration and faculty formed a Student Advisory Committee. This student committee 

seeks to gain a better understanding of what the students are thinking, communicating those thoughts to 

administration and faculty so that students relate more to, and feel confident about, their school 

experiences at QISS. Administration establishes agenda time at divisional faculty meetings to discuss 

student issues.  

The school also has written policies and handbooks. However, the school needs to provide easier 

accessibility to the policy manuals for staff and update the Student Handbook and disseminate it to the 

students. The school administration stated it had not updated the Student Handbook for the 2010-2011 

school year. 

A4. Staff Criterion  
 

Guide Questions: To what extent: 
¶ are the school leadership and staff qualified for their assigned responsibilities? 

¶ are the school leadership and staff committed to the schoolôs purpose? 

¶ does the school leadership and staff engage in ongoing professional development that promotes student learning? 

 

Qingdao International School endeavors to attract and retain school leadership and staff qualified for their 

assigned responsibilities. The Director has both education and business degrees with more than thirty-five 

years of school experience. Principals on the leadership team are experienced educators and have or are 

working towards administrative certification. All but two teachers are certified in their area of 

responsibility. The uncertified teachers both hold university degrees and teach Grade Two and Integrated 

Technology. These teachers are also progressing towards getting certified. The school has a preference to 

hire teachers with at least two years of experience and with an advanced degree. Teachers are hired on a 

one-year contract.  

The school attempts to assign teachers to utilize their expertise. Teachers are hired to fulfill specific 

positions in the school. Furthermore, careful attention is given to scheduling to allow students to schedule 

electives and provide teachers with common planning time.  

The school leadership and staff demonstrated their commitment to the schoolôs purpose by integrating 

ESLRs in units of work and in key assignments. The school has sought to clearly define what this looks 

like by specifying instructional commitments in teacher contracts. Over the last two years the school has 

provided a variety of professional development opportunities to directly support student learning. When 

the school was doing PYP, teachers were able to participate in regional workshops, on-campus workshops 

with visiting consultants, and online courses. High school teachers also attended training for AP Courses. 



WASC Visiting Committee Report 

17 

 

During this period of time most teachers have participated in some form of professional development.  

 

Teachers and principals regularly meet to review unit plans and key assignments. Both have seen this as 

beneficial in further developing instructional practices in the school.  

This school year, teachers have not had the opportunity to participate in professional development outside 

basic orientation training for Moodle and Smartboards. Some staff members have been financially 

supported to complete professional development over the summer. These professional development 

opportunities support an area identified as a critical area for improvement in the school. 

At this time the school does not have a written professional development plan. In the schoolôs self-study it 

was reported that funds are allocated for school wide initiatives and where additional training is identified. 

The school also reported that teachers have the ability to apply for financial assistance for professional 

development. They submit the application to the principals who then provide permission for Professional 

Development. Each application is discussed and evaluated on the merits if it is beneficial and will 

enhance schoolwide initiatives. Teachers are evaluated on the effectiveness of their classroom program as 

a way of measuring the effectiveness of Professional Development. 

However, in following this up, the Visiting Committee found that this was not currently clear to staff 

members. With the change of ownership, staff members reported that they are unclear of the process for 

applying for professional development, how decisions are made in allocating funds and what funds are 

available. This point is confirmed in a recent teacher survey, which indicated that over half the teachers 

disagreed or strongly disagreed there are professional development opportunities.  

The school has identified that professional development is an area they need to further develop. The 

Visiting Committee recommends that administrators, teachers, teacher assistants and support staff receive 

professional development opportunities.  

A5. School Environment Criterion 
 

Guide Questions: To what extent: 

¶ does the school have a safe, healthy, nurturing environment that reflects the schoolôs purpose? 

¶ is the school environment characterized by a respect for differences, trust, caring, professionalism, support, and high 

expectations for each student? 

 

ESLRs are incorporated as essential components of Key Assignments. A significant amount of the parents 

perceive that teachers really seem to care about the students. Three quarters of parents believe that the 

school promotes a positive, cooperative, multi-cultural and national heritage. The school takes the time to 

celebrate a range of cultural events such as International Day, Chinese New Year Festival, Festival of 

Words and Winter Celebrations.  

The school is committed to providing a safe environment for students to learn. The school has established 

security as well as a variety of emergency preparedness drills. The school also employs a school 

counselor who works with students, teachers and the community to nurture a caring and respectful 

environment. Furthermore, the school nurse provides care for students who are unwell or injured.  

The school provides students with a variety of opportunities to excel outside core academic areas; for 

example, sports day, student versus teacher and other sporting events. With all parents wanting their child 

to attend college, the school endeavors to provide a rigorous and challenging program. With the high 

number of ESL students the school is continually looking for ways to further the teachersô understandings 
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on how to best cater for students with English as a Second Language. The school fosters student self-

esteem by recognizing their achievements through a variety of activities and school publications. 

The school community works closely in organizing successful school-wide events such as the open house 

activities and festivals. To further facilitate the strong partnership of student, parent and teacher, the 

school provides student-led conferences. The school has an active student advisory council comprised of 

students, teachers and administrators. This advisory council discusses student issues and collaborative 

work in resolving them. Students are also strongly encouraged to participate in planning student events 

such as class trips and lock-in activities.  

The school actively promotes open communication with parents through email, reports, classroom 

newsletters, school newsletters, Lower School Principalôs letters, school blog, and Moodle. With the 

latter, students shared they like using this forum for their assignments and grades. Additionally, teachers 

are encouraged to support one another through open communication at faculty meetings, in day-to-day 

correspondence and with peer observations in the upper school. There is some encouragement for 

teachers to use approaches to enhance student learning. Teachers use several technology resources such as 

Smartboards, video cameras, and Moodle. Teachers are also provided the opportunity to plan units of 

work to best meet the needs of students.  

The school personnel endeavor to provide students with a safe environment to learn. There are examples 

where the school has fixed areas that may possibly be dangerous and have provided procedures and 

policies to further safeguard students. Parent perception is largely that the school is a safe place for 

learning. Furthermore, parents as part of the PAC are regularly checking the variety and quality of food 

being served in the cafeteria.  

A6. Reporting Student Progress Criterion 
 

Guide Questions: To what extent: 
¶ does the school leadership and staff regularly assess student progress toward accomplishing the schoolôs expected 

schoolwide learning results? 

¶ does the school leadership and staff report student progress to the rest of the school community? 

 

The school has developed units of work for each grade level called ñKey Assignments.ò As defined in the 

Faculty Orientation Handbook of 2010-2011, Key Assignments are defined as ña comprehensive 

authentic assessments that require students to demonstrate all the elements of the mission statement.ò In 

addition, Key Assignments are referenced in the same documents as ña series of culminating performance 

assessments, which require students to demonstrate their understandingéand mastery of knowledge or 

skills that are transferable to new or unfamiliar situations.ò The Leadership Team is aware that alignment 

and communication is necessary for clarity. These units of work are developed around standards and 

benchmarks and incorporate the development of the schoolôs ESLRs. In the upper school, each unit has 

assessment rubrics and student reflection sheets that are used in reporting student progress and 

development. The school has used Atlas Rubicon to develop and share units of work. Administrators 

review the units of work with individual teachers. As part of supervisory practices, administration visit 

classes to observe student engagement, instructional practices, and look for evidence that the ESLRs are 

being addressed. Lastly, the lower elementary school uses learning stories as a way to check student 

understanding of the ESLRs.  

The school has in place several procedures to communicate student progress in terms of the ESLRs and 

curricular objectives. Parents are also encouraged to view their childôs presentation related to key 

assignments. Additionally, to effectively update parents on their childôs progress, the upper school 

provides quarterly and midterm progress reports and the lower school provides trimester reports. 
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Throughout the year, teachers welcome parents to make appointments to discuss student progress. Parents 

have expressed a concern about the lack of communication regarding curriculum expectations. 

 

 

 

A7. School Improvement Process Criterion 
 

Guide Questions: To what extent: 
¶ does the school leadership facilitate school improvement, which is driven by plans of action that will enhance quality 

learning for all students? 

¶ does the school leadership have school community support and involvement? 

¶ does the school leadership effectively guide the work of the school? 

¶ does the school leadership provide for accountability through monitoring of the schoolwide action plan? 

 

Currently the school has not developed a strategic plan. The Action Plan developed from the last WASC 

accreditation visit is used as the only long-term planning document for QISS. The school action plan is 

reviewed yearly and used for planning. 

With the recent change in ownership, one of the pressing issues is the development of a long-term (3-5 

years) strategic plan that includes both the results from the WASC accreditation process and the specific 

plans of the school to develop and improve its overall program. The Visiting Committee strongly 

encourages the school to begin a process, inclusive of stakeholders, to draft such a plan. 

The school leadership has some school community support and involvement in the school development 

process. The PAC works collaboratively with administration and teachers to provide better learning 

opportunities for students. The major ways that PAC has supported learning this year have included 

improving cafeteria services, lobbying for better access to facilities and the development of appropriate 

playground facilities for students in the lower elementary (Pre-K-Grade 2). Surveys are provided yearly to 

parents to solicit feedback. As shared by parents, students and the administration, the school has a 

considerable amount of work in building a bridge between the Korean parent community and that of the 

non-Korean parent community. To increase the sense of parent and student ownership in the school, the 

school leadership will also need to further develop ways to involve parents and students in planning for 

the future and meeting challenges.  

With the tumultuous recent history of the school, in regards to the transition from a private school to a 

government-owned school, the leadership team has been largely focused on establishing stability in the 

school and a long-term home. The schoolôs leadership now has the opportunity to shift focus and 

concentrate on consolidating agreements with Cheng Tou to effectively meet the learning needs over the 

long term. The leadership team is in the position to shift the schoolôs culture and attend closely to needs 

that have emerged through this self-study.  

Areas of Strength for Organization for Student Learning Category  
 

1. At this stage, the Chairman of the Board of Trustees serves as a liaison between Cheng Tou and 

the school. Acknowledging the significant differences in running an international school to that of 

a Chinese school, the Chairman has made a substantial effort to understand the needs of the 

school and educating the owners about these needs.  

2. The schoolôs ESLRs are effectively used and enhanced by authentic assessments.  

3. QISS has AP trained teachers who are qualified to teach AP courses. 

4. There is a caring, concerned and supportive faculty with high expectations for students. 

5. QISS has excellent and new educational facilities. 




